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CHA.PTER I 
INTRODUCTION 
One outstanding characteristic of autistic children is 
their inability to relate easily to people and to things. 
Through observation it has been made evident that these 
children do respond to some stimuli. 
Purpose.-- It is the purpose of this study to describe 
any manifestations of relationships, any contacts, and any 
awareness on the part of autistic children, by means of a 
detailed study of their daily records over a specified period 
of time. 
Justification.-- The subject of autism has been only 
slightly explored. In 1943, Leo Kanner first discussed the 
symptomatology of autism. His observations, including those 
of the childts aloneness and withdrawal and his inability to 
communicate, have been broadened by other authorities but 
never refuted. Certainly a method of therapy by which this 
wall of aloneness and withdrawal can be broken through must 
be found. It would be of value to discover how much progress 
has been made in autistic children's ability to relate rather 
than to withdraw, to be aware of other people and things 
rather than to be characterized by aloneness, in therapeutic 
situations. 
Scope.-- In order to describe any manifestation of 
1 Boston University 
School of Education 
Library 
e relationsmps with other persons and objects, individual rating 
scales have been drawn up based on the daily .records filed at 
the Parents' School for Atypical Children, located in Chatham, 
Massachusetts. The records studied extended from September 
thirtieth, 1957, to March ninth, 1959. The children, six boys 
and one girl, ranged in age from six years, seven months, to 
·e 
ten years, eleven months at the beginning of tms study. All 
of these children reside at the Parents' School. 
The Parents' School :for Atypical Children.-- The Parents' 
School :for Atypical Children is a small residential school for 
autistic children which provides a warm homelike atmosphere 
day and night. Here the emphasis is placed on providing love, 
affection, and a feeling of security. The purpose of the 
school has been directly stated by Dr. and Mrs. May as follow • 
11The habilitation of an atypical child in a thera-
peutic school takes • • • usually three recognizable 
steps. 
The first step consists essentially in the creation 
of a loving environment in which the child's low threshold 
of emotional pain will be solicited as rarely and as 
little as possible; the second. step consists in the 
development of the child's talents and personal abilities; 
the third step is the time of tests and challenges, 
including visits at home for short periods.u 
The staff at the school includes a director, teachers, 
play-therapists who are substitute mothers, housekeepers, a 
psychiatrist, a physician, a speech therapist, and a faculty 
j}Jacques M. May, M.D., and Marie-Anne May, 11 The Treatment and 
Education of the Atypical Autistic Child in a Residential 
School Situation, n The .American Journal of Mental Deficiency 
(1959), 64:438. 
2 
l 
of three with doctoral rank. Staff meetings are held at 
regular intervals. The daily schedule is exactly the same 
without weekend or holiday interruptions. All the adults are 
instructed to be :firm on the one hand, but to be equally warm 
and loving on the other hand. 
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O!UJ?TER II 
A REVIEW OF RELATED RESEARCH 
The subject of autism has been only slightly explored 
since Leo Kanner first described it in 1943.1/ Kanner, des-
cribes five str~ing characteristics of autistic children. 
Firstly, they withdraw from all contacts. Secondly 1 they have 
no communicative speech, only echolalia and reversals of 
sentence structure. They demonstrate compulsive, ritualistic 
motions.. They do not fall into a specific pathological cate-
gory. And, finally, after much_ testing, they do not appear to 
' be mentally deficient. 
Dr. Jacques May, in the November, 1959 issue of the 
Journal of Mental Deficiency, has identified autistic children 
as follows: 21 
"The most common of the symptoms is the narrowness 
of the range within which external stimuli of variable 
qnantity, intensity, and quality,· can occur without 
resulting in responses that, in a normal environment, 
would be inacceptable and dangerous to the child •••• 
The second most important symptom in these children, 
which may well be a corollary of the first one, is their 
withdrawal from and aloofnes~ towards an environment so 
rich in stimuli of all sorts that are too harmful to 
endure •••• The third of the great symptoms is ••• 
the lack of speech, or the distortion of speech, or the 
lack of communicative value of speech. 11 
JjLeo Kanner, 11Autistic Disturbances o:f Affective Contacttt, 
The Nervous Child (1943), 2:249. 
6/Jacques M. May, M.D., and Marie-Anne May, op. cit., p. 436. 
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... In one of the later articles by Kanner, he describes 
autistic children:Y 
"Briefly, the characteristic features consist of a 
profound withdrawal from contact with people, an obses-
sive desire for the perseveration of sameness, a skillful 
and even affectionate relation to objects, the retention o 
an intelligent and pensive physiognomy, and either mutism 
or the kind of language which does not seem intended to 
serve the purpose of interpersonal communication.u 
In another article Kanner g/states that: 
"• •• (a)utistic children show a peculiar type of. obses-
siveness that forces them to postulate imperiously a 
statis, unchanged environment. Any modification meets 
with perplexity and major discomfort. The patients find 
security in sameness, a security that is very tenuous 
because changes do occur constantly and the children are 
therefore threatened perpetually and try tensely to ward 
of:f the threat to their security." 
It is evident that autistic children exist in a world of 
their own just as schizophrenic children do. Indeed, Dr. May 
referred to the autistic children at his school as "pre-schizo-
phrenic. tt'i! Infantile autism has been regarded by many 
authorities as the first sign of schizophrenia.i/ Kanner 
unequivocally states: ttThey shrink :from anything that en-
croaches on their isolation: persons, noises, moving objects, 
and often even :food.n2./ 
1/Leo Kanner,· "Problems o:f Nosology and Psychodynamics o:f Early 
Infantile Autism, n The .American Journal o:f Orthopsychiatry 
(1949), 19:416. 
g/Leo Kanner, nThe Conception of Wholes and Parts o:f Early 
Infantile Autism, 11 The American Journal o:f Psychiatry (June, 
1951-52), 108:26. 
2/J~cques M. May, M.D., and Marie-Anne May, op. cit., p. 435. 
i/Leo Kanner, nproblems o:f Nosology and Psychodynamics of Early 
Infantile Autism,u op. ci-t., p. 418. 
-·-===fi=~-O:~b~~:;· .a.::!:.-!·~~-·================= 
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In the Journal of Pediatrics, Harry Bakwin discusses earl;y 
infantile autism. He feels that this inability to relate to 
people and to situations is the leading characteristic of 
autistic children. He then adds: "whereas the autistic child 
relates poorly to persons, usually completely disregarding 
even his parents, he relates well to objects.nY. This is in 
complete accordance with Kanner. 
Discussions of the child's withdrawal and aloneness symp-
toms are followed by-a few ideas on how to meet the problem. 
Far more questions arise than are answered. Three such 
questions are: 
1. \'lhat therapeutic procedures should be used with 
autistic children? 
2. What is the best environment for these children --
home or school? 
3. What is the prognosis for autistic children? 
It is sincerely hoped that this study will give some insight 
into the answers to the above questions. 
Eisenberg and Kanner are agreed:£/ 
"The information obtained from long-term study of 
these. children is beginning to supply us with a natural 
history of the syndrome, against which therapeutic ef-
forts will have to be evaluated. 11 
j}Harry Bakwin, "Psychologic Aspects of Pediatrics: Early 
Infantile Autism,u Journal of Pediatrics (1954), 45:492. 
g/Leon Eisenberg. and Leon Kanner, nEarly Infantile Autism, tt 
The American Journal of Orthopsychiatry (1956), 26:564. _ 
6 
• Eisenberg also states: "The tenuous nature o:f the relationship 
o:f the autistic child to those about him constricts and dis-
torts his processes o:f assimilation."11 Suggestions :for therap 
other than demonstrations o:f love and a:f:fection are ~t a mini-
mum. However, in a recent article, Dr. May discusses therapy 
:from a physical as well as mental angle. Dr. May :feels strongl 
that organic disturbances play a part in autism. The :first ste 
in therapy is nto recognize what amount o:f normal tissues and 
function is le:ft and to make the most o:f itu and to see *'whethe 
vicarious :functions cannot be developed."gj 
I 
I 
Another therapy suggested is music which is invaluable in 
the program :for the mentally ill. Albert C. Sherwin concludes 
that there is "· •• considerable evidence that music represent 
a therapeutic approach :for the purpose o:f making contact with 
these children, and may actually contribute to improvement. u2/ 
In the excerpts :from case histories o:f children at the Parents' 
School, music is demonstrated as one method o:f breaking down a 
child's barrier to relationship. The resulting steps o:f im-
provement were hopping in rhythm, dancing to music, and humming 
with.the record. The child's coordination o:f hands, arms, and 
:feet movements are also an important result.if Dr. and Jl.irs. 
1/Leon Eisenb-erg, "The Autistic Child in Adolescence, u ~ 
American Journal o:f- Psychiatry ( 1956), ll2: 611. 
g) Jacques M. May and Marie-Anne May, op. cit., p. 437. 
2./Albert C. Sherwin, ttReactions to Music o:f Autistic (Schizo-
phrenic) Children,'' American Journal o:f Psychiatry (January-
June, 1953), 109-830. 
_ JLac_g,._.-q_~._Ma,y~_lY!_.Jl~ap.~~-~~e May, op. cit -:1~. 441. 
7 
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• May· say that it is important to :find out w·hat the child would 
have shown an aptitude :for had he developed normally. The 
teacher's job is "· •• to develop the natural skills by giving 
occasions :for simple gratification along the lines o:f the 
child's own choice, gradually raising the level at which the 
child :functions, and giving him adequate praise each time he 
has reached a better level o:f achievement.n1/ 
• 
II 
:I 
In her thesis entitled If ,An Exploratory Study o:f the Speech 
o:f Ten Autistic Childrentt, Cynthia Richmond Ystudied responses 
to both general speech stimulation and specific speech stimuli. 
A£ter 31 weeks o:f trial therapy, some :form o:f verbalization 
was clearly apparent :for each child. Nouns were used :first 
:followed by verbs and adjectives. An interesting conclusion 
was that no ~ stimulus resulted in response by all the 
children. 
This writer studied two different rating scales which 
demonstrated ways o:f observing language behavior. The :first 
was a thesis by Jessie Mae Goode 2fwho described the expressive 
language o:f :five psychotic children be:fore and after a program 
o:f speech therapy. She includes the :following items: 
1,/Ibid., p. 440. 
g}Cynthia Richmond, An Exploratory Study o:f the Speech o:f Ten 
Autistic Children, Unpublished Master's Thesis, Boston Univer-
sity, · 1957. 
2/Jessie Mae Goode, A Description o:f the Expressive Language o:f 
Five Psychotic Children Be:fore and After a Program of Speech 
Therapy, Master o:f Science Thesis, University o:f Pittsburgh, 
1957 • 
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l. No communication. 
2. Crying and tantrums to communicate. 
3. Very little communication, but when it does take place 
it is in the form of pointing, facial expression, etc. 
4. A great deal of gesturing to indicate needs with no 
sounds used. 
5. Use of pointing and gesturing, accompanied by a sound. 
This sound can in no way be interpreted as a word. 
6. Equal use of a sound and gesturing to convey meaning. 
This sound is not a real word. The child will use 
lfuh" to mean floor, water, meat, bed, etc. 
7. Babbling type of communication accompanied by gestur-
ing. Much the same as number six except that the 
child will use uh-uh-uh or bobuh or bebee in succes-
sion rather than the single sound~ by itself. 
8. Use of one sound to represent the environment, with 
no gestures; such as bee, bo or ~ to mean door, 
water, food, etc. 
9. Equal use of many different sounds. These are defi-
nitely not words. 
10. Use of jargon: many connected sounds that have a 
·rhythmlike phrase or sentence quality, but where no 
real words can be understood. 
ll• Use of a symbolic gesture pattern to express ideas as 
against just conveying immediate wants or needs. Ex-
presses more abstract ideas • 
II I· 
9 
12.. Use (occasional) o:f a real word or words that can be 
understood. These may be misarticulated, but they 
can be de:finitely understood as words. Such as nana 
:for banana and k:u.h :for cup. 
13. Equal use o:f words that are said correctly and those 
that are mispronounced. 
14. Predominate use o:f words that are said correctly with 
a :few that are incorrectly said. 
15. Use o:f phrases poorly said, but not pertaining to 
the situation. 
16. Use of phrases poorly said, but pertaining to the 
situation. 
17. Use o:f phrases well said, but not pertaining to the 
situation. 
18. Use of phrases well said, but pertaining to the 
situation. 
19. Use o:f sentences poorly said, but inappropriate to 
the situation. 
20. Use o:f sentences poorly said, but appropriate to the 
situation. 
21. Use of sentences well said, but ~appropriate to the 
situation. 
22. Use of sentences well said and appropriate to the 
situation. 
The :following table demonstrates the results: 
10 
Results 
Most Frequently Reported Behavior 
Child Control Pre-Therapy Post-Therapy 
{l) (2) (3) ( 4)_ 
A 2, 7 '3, 2 7, '3 
B 2, '3 10, 3 7, l, 5 
c 2, 12 10, 7 12, 7 
D 18, 17 9, 12 17, 21 
E 
-'3' 2 l, 5 5, 9 
The control is a time control when the children were ~irst 
observed by a ~ew people. A£ter a time lapse pre-therapy 
observations took place. ~ter therapy the children were again. 
checked to see how much progress there had been. It is evident 
:e: that there was little success with these children and at times 
even regression. 
Another rating scale of language development is the com-
prehensive nR-E-P Language Scaleu by D' Asaro and John)/ This 
lists by months, ranging from one month to six years at varying 
intervals, pre-speech and speech activities of children. The 
authors list the receptive behavior, expressive behavior, and 
pre-language or phonetic behavior. Each item included in this 
study is followe~ by an author and a definite page reference. 
A majority of the items are referred back to Gesell and Van 
Riper, the other authors include Cattell, Metra~, Terman, and; 
J)Miehael J. D1Asaro, Ph.D., and Vera :P. John, ~h.D., R-E-P 
Language Scale, Experimental Form: Revised, University of · 
~ California, Los Angeles, California, October, 1958. 
ll 
Wellman. The following are some of the items which are appro~ 
p:riate to the items of relationship developed in this paper: 
twelve weeks loo~s directly at examiner•s face 
twenty weeks responds appropriately to friendly or ang21 
tone 
twenty-four weeks discriminates strangers 
twenty-eight weeks combines several vowel sounds 
fifteen months has four or five words including name 
eighteen months carries out two directions with a ball 
twenty-one months has twenty words 
thirty months gives full name on request 
thirty-six months .understands taking turns 
forty-eight months understands and replies appropriately with 
word or gesture to questions 
sixty months gives a descriptive comment while naming 
the objects in a composite picture 
seventy-two months has mastered fricatives, labials, dentals, 
plosives, and blends · 
A discussion of the p~ognosis of. autistic children is 
impossible at this time. Eisenberg 11 estimates that when the 
child has no speech, 
u ••• the probability of emergence is vanishingly small; 
apparently without regard to which of the currently avail-
able treatment methods is employed •••• Clinically the 
degree of disturbance in language function emerges clearly 
as an important guide to prognosis.u 
A gathering together of many case studies, each one including 
a complete history of birth, infancy, home and school environ-
1/Leon Eisenberg, "The Autisti.c Child in Adolescence," op. cit. 
p. 610. 
12 
ments, therapeutic procedures and their results, and £inally 
all phases of the child's development, is necessary before 
prognosis for the syndrome can even be considered. In con-
clusion, Dr. May has stated that ttonly prolonged and· careful 
testing will allow for a prognosis of what the,futu.re of these 
children might be. uJ/ 
1/Eacques M. May, M.D., and Marie-Anne May, op. cit., pp. 442£. 
l3 
CHAPTER III 
PROCEDURE 
This study of some children who reside at the Parents' 
School has as its basis the daily records submitted by two 
full-time teachers and the director of the school. A detailed 
I 
description of the children's attitudes and responses is set 
down after each meeting with the child. The two teachers, the 
l.anguage development teacher and the activities (arts and 
crafts) teacher, usually see each child every morning and every 
afternoon, each session being a half hour in duration. They 
4lt fill out two sheets completely, one describing a school pattern 
and the other describing a social pattern. The director of 
the school and other staff members see the children at all 
other times; that is, at meals, during play sessions, and 
before bedtime. The director fills out a single sheet describ-
ing a social pattern which is concluded by a lengthy weekly 
comment in summary. Any other happenings considered a demon-
stration of progress by part-time workers are included on this 
sheet. Copies of. these three sheets are included in the 
Appendix. The following lists the main items reported by the 
teachers and the director. 
l. Word study: reading 
2. Sound and speech 
3. Picture study 
14 
4. Music and dance 
5. Mood: happy 1 unhappy, temper 
6. Response to directions: visual, manual, sight 
7. Response to af:t'ection: accepts., re:t'uses, gives 
8. Relationship to other children: plus, minus 
9. Attention span in IDinutes 
10. Dressing: alone, cooperative, denudative 
11. Eating: enjoy, normal, re:t'use 
12. Play: alone, team 
Be:t'ore a decision could be made as to the best way to 
analyze these sheets in order to gain a picture o:t' what rela-
tionships, if any, had been formed by the children, different 
types of sample analyses were taken and considered. 
Firstly two children were studied individually by the week 
:for a :five-week period. Listing by phrase all indications of 
a specific awareness of people and things and all uses of 
speech, the writer was able to determine that these children 
were relating and thus a study of degrees and types of relation· 
ships was indicated. Secondly, summary impressions o:f these 
same two children were recorded on. a daily basis for a five-
week period in order to make some :further conclusions: whether 
they related to all three adults similarly or in a di:f:ferent 
manner, whether their responses occurred o~y occasionally and 
were inconclusive or became all-established and. spontaneous., 
and lastly what types o:f relationships were actually estab-
lished. With :few exceptions the children.made similar 
15 
resp~nses to all three adults, perhaps not on the same day or. 
even in the same week but within the few weeks studied. It 
was decided that for this study a response, an item showing 
contact or awareness, would have to be mentioned on the sheets 
only once in each measure -- to be recorded. This was decided 
when it was evident that the children repeated each response 
once it was initiated into his pattern. The types of relation-
ships seemed to fall into a few main groups: those showing 
awareness of self, those showing awareness of and contact with 
peers and adults, and those showing awareness of objects. 
Sample analyses demonstrated that these autistic children 
were allowing the barriers to relationships to be broken down. 
Therefore, a study of their various contacts and indications 
of awareness seemed to be in order and a check .Sheet of tenta-
tive criteria W§S drawn up. Along with the sample sheets, two 
other forms were studied. The first of these was a part of 
the thesis by Goode.Y •. Her listing of speech behavior ranging 
from no comm:unication to the use of sentences well said and 
appropria~e to the situation was helpful in choosing the items 
of speech and communication for this study~ The second pub-
lished form studied to guide the writer in analyzing her data 
is the language scale by D1 Asaro and, John. 2/ This scale gives 
a complete picture of pre-speech and speech behavior as( well 
1/Jessie Mae Goode, op. cit. 
£/D'Asaro and John, op. cit. 
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as a complete recording of relationships which normal children 
demonstrate from earliest infancy to six years of age. These 
two studies, as well as the sample analyses, allowed the 
writer an opportunity to come in contact with many important 
items of relationship from which a concise but sequentially 
well-developed rating scale could be established. It was felt 
that a smaller number of categories assembled :from all this 
material would present a more meaningful picture. -
The first listing of items o:f relationship which was drawn 
up contained three main headings and some sub-headings which 
were used in the final :form as well with only slight variations 
in wording. However, the original number of items was :forty-
eight. This number was then reduced to thirty-nine by combin-
ing items and eliminating possible repetitions or unnecessary 
items. During the actual process of completing the rating 
sheet :finally selected for this data three items were omitted 
because the reports-submitted by the teachers and the director 
did not demonstrate these items conclusively. 
Two important considerations were first, which of the 
children at the school should be included in this study and, 
secondly, what weeks should be studied in detail. The sheets 
which were to be the whole basis of this study were instituted 
the week of September thirtieth, 1957; therefore, the children 
selected :for this study were attending the school at that time 
except for one child who was enrolled three weeks later. All 
these children were attending school at the completion of this 
17 
tit. study in r~rch, 1959. This writer was unable to obse~e the 
children after this date. The study, then, was limited to 
seven children including six boys and one girl. A detailed 
case history report for all these children is available in the 
thesis by Richmond.1/ A brief summary of the case histories 
of the children will be presented in the next chapter. 
The final consideration was the total number of weeks to 
be included from within this eighteen month period; that is, 
the number of measures necessary for a growth pattern to be 
observed. In the two sample analyses recorded, week to week 
'changes were not observed and it was evident that every fifth 
week would be.a satisfactory interval. For a variety of 
reasons, the fifth week occasionally was not chosen for study, 
rather the fourth or sixth week was used instead. The criteria 
for choosing the fifteen weeks included the presence of all 
three adults, the child's presence for the whole week, and no 
unusual circumstances, such as visitors or illness. These 
would interfe~e With the child's maximal performance. It 
should be mentioned at this time that a new language develop-
ment teacher was at the school the last three weeks of this 
study. It is interesting to note the reactions of the children 
to this change in personnel. Every fifth week between Septem-
ber 1957 and March 1959 constituted fifteen measures by which 
. I 
the progress of these children in relating to self, others, and 
objects could be indicated. The rating scale devised would 
1/0ynthia Richmond, op. cit., pp. 29-89. 
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e. show various manifestations of relationships in the representa-
tive weeks chosen, in hopes that a gross pattern would be 
demonstrated for each child. 
Items of Relationship 
I. Ere-speech showing child's awareness of self: 
l. Dressing: cooperative (C) alone (A) 
2. Eating: normal (N) enjoy (E) 
II. Non-vocal movements showing chiidts awareness of adults, 
peers, and objects 
A. Relating to adults 
3. Attention span: one to ten minutes 
4. Attention span: ten to twenty minutes 
5. Attention span: twenty minutes 
6. Listening to story 
7. Doing as suggested 
8. Obeying command 
9. Accepting specific control 
.10. Allowing physical contact 
ll. Showing affection 
12. Accepting change of routine 
B. Relating to peers 
13. Playing with one child 
14. Playing with children 
15.,, Showing affection 
16~ Showing aggression 
17. Teamwork in the playroom 
18. Teamwork in the schoolroom 
a. Relating to objects or sounds in the environment 
19. Looking at pictures 
20. Listening to music 
21. Doing puzzles 
22. Dancing to music 
23. Coloring and painting 
24. Counting 
25. Putting on records machine by self 
26. Reading letters · 
27. Writing or printing letters 
28. Reading words 
29. Writing or printing words 
19 
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III. Use o£ vocalization showing child's ability to communi-
cate: 
Imitation of adults (30-33) 
30. Using lips only 
31. Using echolalic speech 
32. Using words 
33. Using phrases 
Self-initiate language (34-36) 
34. Using sounds 
35. Using words appropriately 
36. Using phrases appropriately 
37. Naming forms 
38.' Laughing a:ppropriat.ely 
39. Singing 
20 
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CHAPTER IV 
RESDIDTS 
This chapter includes concise case history reports, the 
rating scales and detailed analyses of each scale. The @Jai.J;Al<;"~ 
... ,• ~ ' 
ren are presented in alphabetical order. 
In September, 1957, the children ranged in age from six 
years and seven months. to ten years and eleven months. ~h~· 
Parents 1 School was instituted in July, 1955, at which tlm~~ 
three of the children were attending. The other four enreUe,.e,! 
in April, June, and August of 1956, and January, 1958.. All th¢ 
children had undergone intensive psychotherapy before eniH:~:l7j:ngj 
' 
the school. All had been tested neurologically and the ~~-s~t'.~ 
were negative except in the ease of the twins 1 J .M. and v,.,~­
Pregnancy was normal except in the case of R.S. and birth wa-s 
normal except in the case of R.S. and F.G. as reported by;.r~Mte 
paren'ts •. 
The rating scales consist of asterisks denotlng men~eR 0~ 
the item on the sheets and dashes denoting no mention on t~~,. 
sheets b~t probably included in the child's behavior. A s~aee_ 
means that no mention was made of the item and apparentl~ w~e : 
relationship is not exhibited by the child. 
The analyses of the rating scales are summaries of t~~ 
scales. The author has discussed the consistencies, incop.sis-: 
tencies, and absences of the items. The results of the l8.s.1t-
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e two measures are called to the attention o:f the reader as a 
new language teacher was present then. Each child's ability 
to relate to adults, peers, and objects is_ stated in general. 
Learned behavior is mentioned. 
Case History o:f A.M. 
A.M. was born on November 2, l946. He walked at age one. 
No speech was evident until he was three years old. However, 
at this time a sibling was born and marital difficulties 
developed. The symptoms o:f an atypical child appeared at this 
time. A.M. arrived at the Parents• School in July, l955. At 
the outset o:f this study he was almost eleven years old. 
Analysis o:f Rating Scale 
A.M. began to dress alone about a year after he came to 
the school. He ate :fairly well but did not start to enjoy eat-
ing until six or seven months. had passed. His attention span 
was excellent :from the start. 
A.M. seldom listens to stories. He :follows suggestions 
and obeys commands. He has learned_to accept specific controls 
A.M. has allowed physical contact intermittently, but he is 
very affectionate with adults. He allowed a change o:f routine 
only once. This occurred with the new teacher. 
Only once was it recorded that A.M. played with another 
child. He has participated in team work in the schoolroom 
three times. He was aggressive with his peers occasionally. 
A.M. relates to many objects daily. He looks at pictures, 
listens to music, dances to music, colors and paints. He does 
22 
e puzzles often. He demonstrated an ability to count three 
times, including the last two measures. He wrote the letters 
of the alphabet six times including the last four measures 
indicating that this was learned behavior. He did not read 
letters or words nor did he write words. 
A.M. often imitated language solely with his lips or used 
echolalic speech. He did not imitate words of phrases. He 
initiated sounds consistently after thirty weeks or so of 
therapy. He also learned to say phrases after forty weeks of 
therapy. His use of single words was not recorded but it is 
probable that he did use them. He named forms once. A.M. did 
not laugh appropriately or sing. 
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A.M. - ~TING s~ 
l. Dr~ssing: cooperative(C) al0ne(A) 
2. Eating: narmal(N) enjoy(E) 
:3q Attention .§pan: l-10 tnin.,, 
4. Attention $pan: .10-20 min. 
5. Attention span: ,20 min .. plp.s 
6. Listening to story 
?. Doirig as suggested 
8. Obeying command 
9. Accepting specific control 
10.-Allowing physical contact 
11. Showing affection 
12. Accepting change of ro~tine 
13. Playing with one child 
14. Playing with children 
15. Showing affection 
16. Showing aggression 
17. Teamwork in the playr.oom 
18. Tearnwo~k·in the schoolroom 
19. Looking at pictures 
20. Listening to music 
21. Doing puzzles 
22. Dancing to music 
23. Coloring· and painting 
24. Cotmting 
25. Putting on record by self 
26. Reading letter~ 
27. Prititihg letters 
28. Reading words 
29. Priritirig wo:rds 
Imitation of adults 1 
30. Using lips on~ 
31. Using echolalic speech 
32.J. Using w0rds · · 
33. Using phrases 
Self -initiated .. language 
34. Using sounds 
35. Using words appropriately 
36. Using phrases appropriately 
37.. Naming forms 
38. Laughing appropriately 
39. Singing 
Key: 
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** = each column represents one week in a five-week period 
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• Case H1story of c.w. 
a.w. was born on August 19, 1947. She walked at fifteen 
and a half months. Speech began at one year. Phrases were 
excluded at eighteen months. Symptoms of autism appeared in 
1950 at which time her speech became primarily echolalic. c.w. 
came to the Parents' School in August 1956. At the beginning 
of the study she was almost ten years old. 
Analysis of Rating Scale 
After about ·one year at the school, C.W. began to dress 
alone. With one exception she enjoyed her food from the start. 
Her attention span was consistently twenty minutes or longer. 
C.W. related fairly well to adults. She was inconsistent 
in most of her relationships. She listened to stories occa-
sionally. She followed suggestions and obeyed commands some-
what regularly. She seldom accepted control. c.w. never 
allowed physical contact. She was very affectionate except 
for last·measures. Only once did Bhe accept a change of 
routine. 
C.W. did not relate to her peers. At three unrelated 
times she did show aggression. 
C.W. looked at pictures quite consistently. She also 
listened to music except for three unrelated measures. She 
danced to music only once and that same week she put a record 
on herself for the only time. Occasionally c.w. did puzzles 
and colored or painted. C. W. did learn counting aft.er about 
seven months at the school. !Ewice she read letters. After 
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.~ more than one year she learned to print letters. She did not 
read words at all and wrote a word only once. 
a.w. imitated words and phrases only once as recorded by 
the teachers. She consistently initiated words and phrases 
and named forms. She laughed appropriately twice. a.w. sang 
more near the end of the study than at the. beginning. 
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C. W. -- RATING SGAa 
"1 . 2 3 4 L Dressing: cooperative(C) alcne(A) 
2. Eating: normal(N) enjoy(E) 
y ~ Attention span: l-lo- tnin •. 
4. Attention span: 10-20 min. 
5. Attention span: ,zo· m:isn. plus 
6. Listening to story 
7. Doirig as suggested 
8 • Obeying c oli'lrlland 
9. Accepting specific control 
10~-Allowing physical ccntact 
ll. Showing affection 
12. Accepting change of ro~tine 
13. Playing with one child 
14. Playing with children 
15. Showing affection 
16. Showing aggression 
17. Teamwork in the playrpom 
18. Teamwork in the sc'hoolroom 
19.-Lookihg at pictures 
20. Listening to music 
21. Doing pu~zles 
22. Danc~ng to music 
23. Coloring and painting 
24. Gofinting 
. 25. Putting on reqord by self 
26. Reading letter~ 
27. Printing let_ters 
28. Readihg words 
29. Pririting WQ~ds 
Imitation of adults 1 
30. Using lips on~ 
31. Using echolalic speech 
32·~- Using words--
33. Using phrases 
Self'-initiated.language 
34. Using sounds-
35. Using words appropriatelY 
36. Using phrases appropriate~ 
37. Naming forms 
38. Laughing appropriately 
39. Singing 
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Case History o:f D.N. 
D.N. was born on June 25, 1950. He walked at eleven 
months o:f age. The onset o:f speech was reported at thirteen 
months. Atypical symptoms appeared at eighteen months o:f age 
a:fter which time the new words occurred. He arrived at the 
school in June 1956. When this study began he was seven years 
old. 
Analyses o:f Rating Scale 
Almost a year passed be:fore D.N. consistently dressed by 
himself. He consistently enjoyed eating at that same time. 
A:fter the :first month his attention span was twenty minutes or 
more. 
D.N. related to adults well. He listened to stories occa-
sionally. Every measure showed his ability to :follow sugges-
tions and obey commands. He accepted controls three consecu-
tive months in the middle o:f the study. He allowed physical 
contact three times, two consecutively. D.N. learned to be 
a:f:fectionate with adults a:fter :five months or so at the school. 
D.N. did not accept any change o:f routine. 
D.N. seldom related to his peers. He played with one 
child at two unrelated times, but never played with two child-
ren. He did not show affection with his peers. Occasionally, 
however, he was aggressive with them. D.N. did not allow 
teamwork at play but twice he exhibited teamwork in the school-
room. 
D.N. related well to objects. Almost consistently he 
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r 
enjoyed looking at pictures, listening to music, and dancing 
to music. After about nine months he learned to do puzzles 
weekly. He counted £our times including the last two months. 
Only once did he.put a record on by himself. He learned to 
print letters but read them occasionally. He read words three 
times, but never printed them. 
Occasionally D.N. used echolalia or imitated words or 
phrases. However, he initiated sounds, words, and phrases and 
he named forms almost consistently~ He laughed, appropriately 
.once. D.N. learned to sing. 
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D.N ·-- !UTING S~ 
1. Dr~ssing: cooperative(C) alcne(A) l' 2 3 45 6 7 
2. Eating: normal(N) enjoy(E) 
y~ Attention span: 1-10 tnin.,. 
4. Attention $pan: 10.:..2o min. 
5. Attention span: ,zo· min. plus 
6 o Listening. to story 
?. Doirig as suggested 
8. Obeying command 
9o Accepting specific c9ntrol 
lo~-Allowing physical contact 
11. Showing a££ection 
12o Accepting change o£ ro~tine 
13. PlaYing with one child 
14o Playing with children 
15. Showing af£ection 
16. Showing aggression 
17 o Teamwork in the playr.oom 
18. Teamwork in the sc'hoolroom 
19. Looking at pictures 
20. Listening to music 
21. Doing pu~zles 
22. Dancing to music 
23. Coloring· and painting 
24. Gofulting 
25. Putting on reqord by self 
26. Reading letter~ 
27. Prititihg let.ters 
28. Reading words 
29. Printing words 
Imitation o£ adultsi 
30. Using lips on~ 
31. Using echolalic speech 
32.". Using words· 
33. Using pnrases 
Self-initiated" language 
34. Using sounds-
35. Using words appropriate~ 
)6. Using phrases appropriate~ 
37. Naming £orms 
38. Laughing appropriately 
39., Singing 
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Case History of F.G. 
F.G. was born on March 3, 1951. The mother reports a 
breech birth. He had no real speech although he would occa-
sionally say a single word.repeatedly. His symptoms appeared 
after he was a year old. He began to walk at age two. · F.G. 
arrived at the Parents• School in. January, 1958, after this 
study had begun. He was almost seven years old • 
.Analysis · of Rating Scale 
When F.G. first came to the school, he was able to dress 
himself and he enjoyed eating. His attention. span was excel-
lent after his first five weeks at the school. 
F.G. relates to adults well. He can listen to stories, 
follow suggestions, obey commands, and accept controls. The 
last was evident first after fourteen weeks at the school. 
F.G. did not allow physical contact with adults; however, he 
has learned to be affectionate with them. Changes of routi~e 
were acceptable only in two instances. 
F.G.did not relate to his peers routinely. Occasionally 
he played with one child or in a group and three times he 
demonstrated teamwork in the schoolroom. F.G. never showed 
affection with his peers and was aggressive only twice. 
F.G. related to some objects daily. He looked at pic-
tures, listened to music, and colored and painted with great 
enjoyment. He would not dance to music routinely until forty 
weeks or so had passed. At the end of the study he showed his 
e ability to count. He read the alphabet only twice but he 
-"===o=:::llF======================:::::::::i::::======-:::=-=-::::::--=--· =;:::fl====----
wrote the letter daily after thirty weeks or so. F.G. never 
read or wrote words. 
F.G. rarely imitated language but demonstrated the 
ability to initiate words and phrases daily. After about 
twenty weeks he could name forms. F.G. laughed appropriately 
only once and sang at two unrelated times. 
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F.G. 
1. Dr~ssing: cooperative(C) alcne(A) 
2. Eating: normal(N) enjoy(E) 
:3~ Attention span: 1-.+o min., 
4. Attention span: 19.-20 min. 
.5. ·Attenti~n span: ,zo' min. plv.s 
6. Listening. to story 
(.Doing· as suggested 
8... Obeying command 
9. Accepting 9pecific control 
lO~~Allowi.ng physical contact 
11. Showing affection 
12. Accepting change of ro~tine 
13. Playing with one child 
14. Playing with children 
1.5. Showing affection 
16. Showing aggression 
17. Teamwork in t}J.e playr.oom 
18 o Teamwork in the sc'hoolroom 
19. Looking at pictures 
20. Listerting to music 
21. Doing pu~zles 
22. Dancing to music 
23. Coloring· and painting 
24. Cofinting 
2.5. Putting on: reqord by self 
26. Reading letter~ 
27. Printing let~ers 
28. Rea~ing words 
29 o Printing wq+d,s 
Imitation of adults 1 
30. Using lips only 
31. Using echolalic speech 
32.,. Using words.· 
33. Using phrases 
Self-initiated_ language 
34. Using sounds. 
3.5. Using words appropriately 
36. Using phrases appropriately 
37. Naming forms 
38. Laughing appropriately 
39. Singing 
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e Case History of J .J.Vl. 
J.M. is the identical twin of V.M. Their case histories 
are very·much similar. He was born December 27, 1947. He 
walked at thirteen months. He did not acquire speech. At age 
one his atypical symptoms became evident. J.M. is reported to 
have a left frontal lobe abnormality. He entered the Parents' 
School in July, 1955. He was almost ten years old when this 
study began. 
Analyses of Rating Scale 
J.M. seemed to react to the new teacher who was present 
the last two months of this study. J.M. dressed cooperatively 
until he had been at the school about forty weeks. At that 
time he began to dress alone and also began to enjoy eating. 
During the first few weeks at the school his attention span 
was poor but after four or five months he paid attention twenty 
minutes or more almost consistently. 
J.M. relates to adults well. Almost from the start, he 
obeyed commands and showed affection. He has learned to accept 
specific controls placed by the adult and also to follow sug-
gestions. J.M. allowed physical contact inconsistently. It is 
interesting to note that he allowed physical contact with the 
new teacher the last two months. He listened to stories and 
accepted a change in routine twice. 
J.M. did not relate to his peers. Only in one instance 
did he play with another child or play with some children. He 
was aggressive with others the last two months which might be 
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a reaction to the new teacher. 
J.M. relates to objects daily. He·loves music and listens 
to it and dances to it and he has learned to put records on by 
himsel£. J.M. also loves to look at pictures and do puzzles. 
The latter was demonstrated £irst a£ter twenty-£our weeks o£ . 
therapy and has been a daily occurrence since inception. Dur-
ing this study J .M. only colored and ·counted once. He did not 
read letters or words but he did write the letters several 
times and words twice, once being during the last month. 
J.M. imitated no words or phrases; however, he had echo-
lalic speech intermittently. He has learned to initiate sounds 
and does so o£ten. He used a word and named £orms only once 
as recorded. He did not sing or laugh appropriately. 
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J .M. -- BATmG SCAm 
. . 
l 2 '3 4 5 6 7 
• 
l. Dr~ssing: cooperative(C) alone(.A). 
.• c c c c C . c c 
· 2 .. Eat±ilg: normal.(N) e1:1.J,oY.(~) 
.. f-q A ttenti6n !pan: I:..J_u min •. 
4'0 Attention $pan: .10-20 min. 
.50 Attention span: 20 m:Ln .. pl1J.S 
6 o . Listening. to std'ri · 
7.. Doing: as· 51itggested 
8.. Obeying. command 
9';; Accepting ~cj_fic :control. 
lO~·"';Mm.'OJdng -~eysl~1. ·conta.ct 
llo ~owd:.ng affection 
l2 o Aecepting change o:f rOllltine 
13 .. Playing ·with one child 
14 .. Pl~wit:Q: chil<k~l' 
15 .. Sbqwing a:ffectio~ .. 
16 .. ShowiNg aggression 
17. Te~!11Work in the playr.oom 
18.. ·Te~~~k· in the sphoolroom 
19 .. Looking at pictures 
20.. Listening to music 
2L Doing pu:z,zles , 
22o Dancing to music 
23. Coloring· and painting 
24 .. Cofinting · 
~S .• Puttil'lg on: re~ord by seU 
26 o Reading le·tter~ 
27. Prltitihg letters 
28 o Reailihg words 
29.. Pri.tit:ing WQ:rds 
Imitation of aduits j 
30. Using lips only 
31~ Using·ech9lalie speech 
32. U s.inff W0l!'dS.-: 
33 .. "' Usfug ·phrases. 
Self-initiated. language 
34.. Using sou,nril.s .. ·. 
3.5. Using words appropriately 
)6. Using phrases appropriately 
37. Nami.ng forms 
38.. .!.9-ugh.ing approp]:'iately 
39 o Singing 
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e Case History o:f R~S. 
R.S. was born on November 19, 1950. His :family reports a 
di:f:ficult birth and labor. He is remembered to have made 
guttural sounds but to have acquired no real speech. Symptoms 
appeared when he was a year old. He walked at eighteen months 
o:f age. He was enrolled at the school in April 1956. At the 
inception o:f this study he was seven years old. 
Analysis o:f Rating Scale 
R.S. dressed alone consistently after he was at the school 
ten months. After the :first :five months he enjoyed eating. 
His attention span was twenty minutes or more :from the start. 
R.S. related well to adults. He obeyed commands in each 
month studied although it is not recorded that he :followed 
suggestions well. He learned .. to accept controls set by adults. 
He was affectionate but did not allow a physical contact. R.s. 
did not accept any change o:f routine. 
R.S. did not relate well to his peers. He played with 
another child once but never with more than one child. He 
never showed affection with a peer. He was aggressive at :five 
unrelated intervals. He did allow teamwork, twice in the play-
room and :four times in the school room. 
R.S. related to objects well. He looked at pictures con-
sistently after the :first month. He learned to listen to 
music. He danced to the music only twice and never put a 
record on by himself. Seldom did he do puzzles and color or 
paint. R.S. demonstrated an ability to count throughout the 
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study including the last two months. Twice he read letters 
and once he read a word. However, he did learn to print 
letters and words. 
R.S. learned to imitate words consistently. He initiated 
sounds and phrases occasionally, and words consistently. He 
named forms often including the last month. He laughed appro-
priately once. R.S. did not sing. 
38 
.. ··t· ! 
R. S. - RA.TDIG sen;g 
.l 213 4 5 
1. Dr~ssing: cooperative(C) a~oie(A)_ 
2 .. Eatmg: nciTrna.l(N)" e:qJ.oY.(~) 
. a A 0 A C . 
.. f·q Attenti6n: !pan: l:...J_o- min .. , 
4'0 Attention span: .lQ-.20 min., 
.5o Attention ~pan: 20 nrlJn;, pl11s 
6 o Listening. to std'ry 
7.. Doing: as s1tggested 
8 o Obeying. command 
9'.; Acceptiri.g .wecif'ic control, 
1o~."·.~g. ·~byslclll ·conta.ct 
11. Showang affection 
l2 o Accepting change o:f r~tine 
13" P1ayi.ng with one child 
14o Pl~ with chil<h-el\ 
15 o Shqwing af':fectio~. 
16 .. Showimg aggressiop. 
l?o Te~~ork in the playrpom 
18 o ·Tea..tltwOt"k· in the sc'hool.room 
_,, J-;· . • '. . . 
19., Looking at pict'ures 
20 o Listenihg to music 
21. Doingpu:z,zles , 
22 o Danc~ng to music 
23. Coloring· and painting 
24o Cofinting, · 
<25 .• PutH.ng· on: reQord by seU' 
26o Reading letter~ 
27 o Prihti.hg J:et.ters 
28.. Reaifihg words 
29.. Pririting :WQ.,ds 
f · Imitation o:f adults i 
30 .. Us:irig lips only 
A · 31~ llsing· ealiqlalic speech 
32 .. Using-~mrds.-: 
33 .. '· Usfug ·pnrases 
Sel:f-initiated~language 
34 .. Using sounds. 
35 .. Using· words appropriately 
36. Usipg phrases appropriately 
37.. Naming :forms 
38 .. IA,ugh:i.ng appropJ"iatel.y 
39o Singing 
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** = each column represents one week in a five-week period 
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Case History of V.M. 
V .M. was born on December 27, 1947. He is the twin brotheJ 
of J.M. At age one symptoms were noted. V.M. never developed 
speech. He walked at thirteen months of age. A right frontal 
lobe abnormality is reported. He entered the school in 1955. 
When this study began, he was almost ten years old. 
Analysis of Rating Scale 
V.M. dressed cooperatively and alone intermittently 
throughout the period of this study. He enjoyed his food con-
sistently after five months at the school. His attention span 
was inconsistent ranging from one minute to more than twenty. 
V.M. was not consistent in his relationships with adults. 
He was very affectionate with adult.s. Other than that his 
relationships were inconsistent. He listened to stories occa-
sionally. Three times he did as suggested including the last 
two months. He obeyed commands quite regularly after the first 
year. He allowed physical contact at three unrelated times. 
Twice, including the next to last month, he accepted a change 
of routine. 
V.M. did not relate to his peers except for single 
instances in which he played with one child, showed aggression 
with a child, and exhibited teamwork in the schoolroom. 
V.M. related to most objects inconsistently. He looked 
at pictures and listened to music regularly. He danced to 
music four times. He often put a record on by himself. He did 
puzzles intermittently throughout the study. He did some color· 
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4lt ing the last mont~ ~nl~. V.M. did not count. He read and 
v~ote letters occasionally. He did not read or write words. 
It is recorded that he imitated speech _with his lips four 
times. He echoed a word once. V.M. initiated sounds consist-
ently. He spoke words occas~onally but ho phrases. V.M. 
named forms once. He laughed appropriately twice including the 
next to last month. He did not sing. -
~. 
I 
V.M.-~G~ 
b~ 
l. Dr~ssing: cooperative(C) al.one(A)_ 
2. Eating: norma.l(N) e~~oY.(~) 
.. 9"' At.tenti6n !pan: l-JU irdn •. 
4o Attention span: .lCl-20 min. 
5 o Attention span: zQ m:Ln. plv.s 
6.. Listening to std'r.Y · 
7.. Doirig: as· Sll.tggested 
,;~f-~c::~ 
* * 
* 
_3_ 45 
La. c l.A. 
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*' 
* * 
*' 
·, 
* 
* 
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. .A 
'E 
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* 
8. Obeying. connnand 
. ' 
9·.; Accepting we~ic control. 
lo~·~::A~m:~g. ·:phYsical .-c~t~ct 
ll.. ~awtt.ng affection . 
l2 o A~ing change of rov.tine 
13 .. Playing ·with one child 
14 .. Pl~ witb: childi-~~ 
l5.. Sh.qmng affectiOl).·· 
·16. ShowiNg aggressiop.. 
17 .. T~[llWork in t)le playr.oom. 
18.. Tea.~owk in the schoolroom 
'. '·'• J-;·- .. ·· '\. · .. 
19 .. Looking at pict1,1res 
20 o Listeiling ·to music 
21. Doing- p'\l.fZZles , 
22 o Danc'ing to music 
23 .. Coloring· and painting 
24o .Cofinting_ · 
-25.. Put t.il'lg -on: reQord by self 
26. Reading lette:r~ 
27. Pritit:i:hg let,ters 
28.. Reaoihg words 
29.. Printing wQ:rds 
. Imitation. of adults t 
30. Us:ing lips only 
31 ... -Using- ech0lalic speech 
32o.J: Usin{fw0rds .. :. - · · 
33. usfri.g:'pnrases 
Self-initiated, language 
34. Using so~ds.. . _ 
3.5. Using words appropriately' 
36. Using phrases appropriately' 
37. Nandng forme 
38 .. ja,ughing apprO.pJ"iately' 
39 •. Singing . 
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CHAPTER V 
·SilliJM.ARY AND. CONCLUSIONS 
Summary~-- It was the purpose o~ this study to demonstrate 
the degree and types o~ relationships o~ which autistic child-
ren might become capable in the environment o~ a residential 
school initiated solely for the benefit for said children. 
A detailed study of the daily sheets recorded by two ~ull 
time teachers and the director o~ the school was the basis o~ 
this study. The writer looked at the records, made note o~ 
some relationships, examined two children against this, and 
~inally selected items o~ relationship which seemed to be the 
most meaningful. Thus a rating scale was devised by which the 
growth pattern of each child would be made clearly evident. A 
tot.al number o~ thirty-nine items o~ relationship were studied 
over an eighteen month period. This period o~ time was e~ually 
divided into ~ifteen rough measures which were representative 
of the entire period. Seven children were included in this 
·project. 
The rating scale, which was devised to study any relation-
ships which this group o~ autistic children were able to develo 
lead to some general conclusions: 
l. The childrerl related to objects. 
2. The children did not relate to their peers. 
3. The children did not accept changes in routine. 
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-- 4. The children showed much affection with three adults 
but were otherwise unwilling to allow physical con-
tact. 
5. The three activities which the children most success-
fully enjoyed were looking at pictures, listening to 
music, and doing puzzles. 
6. The children were more successful in writing or print-
ing the letters than in reading or naming them. 
7. The children did not engage in teamwork in the school-
room or in the playroom. 
8. The children did not laugh appropriately or sing. 
9. The children more often initiated language rather than 
simply imitating what they heard. 
Conclusions.-- The children included in this study were in 
close contact with and had daily association with the people 
and objects to whom they related. On the other hand, these 
children did not adjust easily to changes, great or small; 
secondly, on the other hand, they can relate to persons and 
objects they know. A residential school setting, such as the 
Parents' School, seems to be the most adequate one because 
routines can be strictly adhered to, relationships can then be 
formed, and progress can be observed. The children are in 
daily contact with the same small group of people who perform 
certain activities without interference of holiday and summer 
vacations. Meals and bed time are presented in the same manner 
each day. Life at the school revolves around the children. A 
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home situation cannot, of ne~essity, be so adequate. 
It is realized that the daily reports are subjective data 
and that the writerts analysis of these reports is also sub-
jective. However, the writer feels that these ratings are 
based on what the teachers felt are worth noting. It is im-
portant to realize that failure to record an item of relation-
ship already established does not mean that it was absent. 
Limitations.-- Since this study has been based on sub-
jective data and the analysis of this data has also been 
subjective, the author must evaluate the results accurately in 
order to present the true picture. Two facts are important: 
l. The teachers may not have jotted down every item which 
could indicate progress. 
2. The teacher may have mentioned a relationship in good 
faith which the child partially executed or executed 
with help. 
There is considerable doubt in the author's mind concern-
ing the children's ability to use words or phrases appropriately 
as the sheets indicate. Personal observation has never indi-
cated that this relationship is true. On occasion a word or 
phrase is used appropriately but it is not an established 
relationship. 
Furthermore, observation reveals that the children listen 
· to stories well and consistently. The sheets do not indicate 
this. 
The author feels that this study should have been limited 
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to the six children who were attending the school in September1 
1957, when the daily sheets were instituted. These children 
had resided at the school more than one year at that time. 
Also, the author £eels that the period o£ this study should 
have ended when there was a change in sta££. These two changes 
would have eliminated external £actors which interrupt the 
consistency o£ the scope o£ this study. 
Suggestions £or £urther research.-- Much more research 
and experimentation is needed to gain a better insight into the 
problem o£ relationships o£ autistic children. The £ollowing 
is a list o£ suggestions £or research: 
l. .A similar study may be done with a larger popul~tion. 
2. A study .may be done comparing the relationships £ormed 
by autistic children in a residential setting with 
those o£ schizophrenic children in a similar setting. 
3. A study may be done detailing the speech activities 
o£ autistic children. 
4. Experimental therapy could be planned to discover 
which activities in the schoolroom and the playroom 
are most conducive to response. 
5. A study may be done· comparing the relationships o£ 
autistic children at a residential school with the 
autistic children in home situations. 
6. Research may be done to develop a more objective method 
£or describing the behavior o£ autistic children. 
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APPENDIX 
t PARENTS' SCHOOL FOR ATYPICAL CHILDREN • 
Name: Week Beginning: Social Pattern 
Da.y Te Mood Dressing Washing E Eating Play Sleep H. V. T. A. C. D. Bathing R E. N. R. A.T. G. P. Remarks 
Monday B. 
A.M. L. 
P.M. s. 
Tuesday 
A.M. 
P.M. 
Wednesday 
A.M. 
P.M. 
Thursday 
• Friday 
A.M. 
P.M. 
Saturday 
A.M. 
P.M. 
Sunday 
A.M. 
P.M. 
Weekly 
Co.: 
Code: H. V. T. - Happy, Unhappy, Temper A. C. D. - Alone, Cooperative, Denudative E. N. R. - Enjoy, Normal, Refuses ~ 
....,J 
A. T. - Alone, Team G. P. - Good, Poor 
Name 
Day an-
Day and Time 
Monday 
A.M. 
P.M. 
Tuesday 
A.M. 
P.M. 
Wednesday 
A.M. 
P.M. 
P.M. 
Friday 
A.M. 
P.M. 
Saturday 
A.M. 
P.M. 
Weekly 
Comments: 
• PARENTS' SCHOOL FOR ATYPICAL CHILDREN 
Week Beginning: 
Mood 
B.U.T. 
Response to Response to 
Directions Requests 
V. M. S. G. R. L 
Response to 
Commands 
0. D. I. 
Code : H. U. T. M Happy, Unhappy, Temper 
0. D. I. - Obeys, Disobeys, Ignores 
Response to 
Affection 
A. R. G. 
Response 
to Disapp 
roval 
A. R. G. 
Sense of 
Humor 
+or-
V. M. S. M Verbal, Manual, Sight 
A. R. G. M Accepts, Refuses, Gives 
Social Pattern 
Relationship 
to other 
Chlldren 
+or-
Attention 
span 
in minutes 
G. R. I. - Granted, Refused, Ignored 
• 
Remarks 
. ·,, ·• 
-' 
PARENTS' SCHOOL FOR ATYPICAL CHILDREN • I 
Name: Week Beginning: School Pattern 
I 
I i I ! e I Word Study Sound & Picture Music& I Arts & Cmfts ReadiDg Speech Study I Dance Writing Arithmetic Wet Dry : 
-
Activity 
I Remarks Day and Time I. 2. 3. 4. 5. 6. 7. 8. I 
I 
.MDnday I 
A.M. I 
P.M. I 
Tuesday I I I 
A.M. 
I 
I 
P.M. I I 
Wednesday I I 
A.M. 
I 
I 
P.M. I 
I Th, I r 
I 
r 
P.M. r 
Friday I 
'I 
A.M. l I P.M. ' I 
Saturday 
I 
I 
I 
A.M. I 
P.M. i I 
Weekly 
Comments: 
-
~ 
Code: A - New Performance B- Equal Performance e - Regressed Performance All A and C's Must be Explained \0 
i 
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